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IntrOduction 
The importance of listening in language teaching/1earning is endorsed 
by Krashen (1983): 
The Input hypothesrs claims that the best way to teach speaking is to focus on 
hstening (and reading) and spoken nuency win emerge on its own. 
In this paper,1 would like to discuss learners' Iearning styles and learn-
ing strategies, and suggest the need to give three types of listening activities. 
( I ) Reality of LiStening ComprehenSion Practice 
Of the time adults spend in communication activities,45 per cent is 
devoted to listening, and 30 per cent is devoted to speaking (Rivers 1978) . 
This means that only 25 per cent of our total communication time is spent 
in reading and/or writing. But when it comes to teaching of English in 
Japanese educational institutions, the percentage of reading and/or writing 
is far greater than that of listening and/or speaking. 
Why does this phenomenon happen? In one survey conducted in 1985, 
many of the Japanese senior high school teachers of English in lbaraki 
Prefecture expressed preference of the teaching of reading and/or writing 
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to that of listening and/or speaking, saying that they did not feel confi-
dent or comfortable in giving listening comprehension practice to their stu-
dents because they themselves were not good at listening/speaking skills 
of English (Uruno 1992) . 
What about the listening skills of Japanese students of English? Given 
the above situation, we cannot expect their listening skills to be good. 
The Educational Testing Service (commonly called E~S) in Princeton, New 
Jersey organizes a test called TOEFL (Test of English as a Foreign Lan-
guage) in order to test the proficiency in English of non-native speakers 
wishing to study at universities in the United States or Canada. The 
TOEFL is comprised of three sections: Iistening comprehension, structure 
and written expression, and reading comprehension and vocabulary. The 
highest score is 677, and many US universities require the minimum 
TOEFL score of 550 or more. 
The following is a list of minimum TOEFL scores required for admis-
sion to some of the American universities (Kennedy et al. 1989). 
Institution Undergraduate Arizona State ,U. 500 Boston U. 550 righam Young U. 00California State U. , Fresno 500 
California State U. , Long Beach 500 
California State U., Los Angeles 550 
Colorado State U. 500 Columbia U. Varies Cornell U. 550 Florida State U. 550 George Washington U. 550 Georgetown U. 550 Georgia Institute of Technology 550 
Harvard University 600 
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Indiana U., Bloomington 
Iowa State U. 
Kansas State U. ' 
Michigan State U. 
Ohio State U. 
Pennsylvania State U. 
Purdue U. 
San Diego State U. 
Southern lllinois U. 
Stanford U. 
Syracuse U. 
Texas A & M U. 
U. of California, Berkeley 
U. of Florida 
U. of Houston, Downtown 
U. of lllinois, Urbana-Champaign 
U. of kowa 
U. of Kentucky 
U. of Miami 
U. of Oklahoma 
U. of Texas. Austin 
Virginia Polytechnic Institute and 
West Virginia U. 
Yale U. 
State U. 
Th*** 
550 
500 
550 
550 
500 
550 
550 
550 
525 
575 
500 
550 
550 
550 
550 
520 
530 
525 
550 
550 
550 
600 
550 
600 
Types of Listening 
Minimum TOEFL score requirements for admission to graduate schools are 
much higher than those required for undergraduate admission. 
According to TOEFL Test and Score Manual 1990-91, out of 188 
geographical regions that took the TOEFL, Japan ranked 174th in Listen-
ing Comprehension though ranking much higher in Grammar (Structure 
and Written Expression) . Japan was second in the number of students tak-
ing the TOEFL, but ranked very low in the average score. February 17, 
1993 edition of the Daily Yomiuri reports the results of the TOEFL in 1989-
91: 
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Japan ranked top out of 162 countries m the number of students taking the Test 
of English as a Foreign Language in 1989 - 91, yet the nation managed 'only 
149th place on average score attained, according to a report. 
The Daily Yomiuri did not report the average score of listening comprehen-
sion, but in the average total score Japan' s 484 was lower than China' s 
531, South Korea' s 504, Taiwan' s 503, but higher than North Korea' s 
479. 
TOEFL Scores In Asian Countries 
July 1989 through June 1991 
Country 
Singapore 
Mauntlus 
Incha 
Phllipplnes 
Bhutan 
Sri Lanka 
Brunei 
Malaysla 
Chlna 
Nepal 
Pakistan 
Aighanistan 
Vietnam 
Mongolia 
Myanmar 
Hong Kong 
Laos 
South Korea 
Macao 
Talwan 
Indonesla 
Cambodla 
Thailand 
Bangladesh 
Kiribati 
Japan 
North Korea 
(Extracts f rom 
as 
Number of Applicants 
7. 339 
402 
57 , 387 
lO, 562 
34 
6, 122 
276 
27. 258 
144, 535 
l. 598 
22, 549 
776 
4, 929 
35 
l , 463 
107, 469 
438 
77, 004 
2, 729 
105, 115 
30, 286 
731 
33. 051 
11. 015 
31 
225, 939 
795 
"TOEFL Test and Score 
reported in the Daily 
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M ual, 
Yomiuri 
Average Score 
592 
582 
573 
565 
565 
539 
535 
533 
531 
529 
521 
51 4 
511 
510 
509 
508 
506 
504 
503 
503 
502 
498 
491 
489 
485 
484 
479 
1992") 
This 
1. 
2. 
3. 
4. 
5. 
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list reminds us of the following: 
English classes in Japanese schools mostly consist of intensive reading 
practice. 
The reading speed required in the TdEFL is about 250 words per 
minute, but the reading speed of Japanese students is about 80 words 
per minute on the average. 
We should begin teaching extensive reading at high school level. 
We must change our overall conception of learning English. Studying 
English is not an end in itself but should be a means of communication. 
Listening Comprehension should be incorporated into curriculum. 
( I ) Learnlng StyleS 
In actually teaching students, we must keep in mind that there are some 
factors that will influence learning. For instance, according to Dr. David 
Wilkins' Iecture in Tsukuba on November 5, 1991, there are some factors 
inherent in learners such as age, sex, aptitude, and motivation. Some are 
psycho-social factors such as attitude, personality and learning style. 
There is another factor that is called learner-controlled, and that is learn-
ing strategy. Because of these variables the rate of achievement by individual 
learners is highly different. Let us take .up two of the above factors, Iearn-
ing styles and learning strategies, and consider if language teachers can 
do something to help students. 
Brown defines style as follows: 
Style is a term that refers to consistent and rather enduring tendencies or pre-
ferences within an individual. "'For example, you might be more visually 
oriented, more tolerant of ambiguity, or more reflectrve than someone else' " ' 
Learning style may be inherent to learners. Analytic learners like 
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activities that will focus on details and/or accuracy such as checking in 
the dictionary, checking in the grammar book, etc., but dislike communicative 
type activities, guessing, using synonyms, paraphrasing, reading a text 
as a whole, etc. They are rather slow in seeking out opportunities in 
practice in language use. On the other hand, globally-oriented students 
prefer focusing on gist, doing socially interactive activities, using compensa-
tion strategies (e. g. use of synonym) , etc. But they dislike analyzing 
details. This may keep them from progressing linguistically from a certain 
point. 
Roughly speaking, there are three types of learning styles in terms of 
sensory preferences. The first type of learner is a Visual Learner. He 
likes reading texts and pictures, but dislikes purely oral presentations. 
The second type of learner is an Auditory Learner. He likes oral role plays 
and listening to lectures, but dislikes written texts. The third type of learn-
er is a Hands-on Learner. He likes actually doing things and moving around 
physically, but dislikes traditional sort of classroom situations. Learning 
styles may be culturally determined to some extent, because many Asian 
learners tend to prefer visual mode of learning, while many Hispanic learn-
ers prefer auditory channels. 
Auditory learners will benefit a lot if listening comprehension practice 
is incorporated into curriculum, and other types of learners will also find 
English more fun if they are exposed to actual sounds of English because 
speech is primary and written language is secondary, namely "the written 
forms are secondary symbols of the spoken ones - symbols of symbols " 
(Sapir 1921) 
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( ) II Learning Strategies 
Brown defines strategies in the following way: , 
Strategies are specific methods of approaching a problem or task, modes of op-
eration for achievmg a partrcular end, planned designs for controlling and ma-
nipulatmg certain informatron. . . . . Strategies vary intra-individually. 
According to Dr. David Wilkins' Iecture in November, 1991, in studies 
of good language learners done in the 1930' s (this should have been 1970' s 
as we will see in the next paragraph), good learners 
1. were willing to guess and good at guessing 
2. had strong desire to communicate 
3. were uninhibited and willing to make mistakes 
4. were happy to analyze, and looked for patterns 
5. took advantage of practice opportunities 
6. monitored their own speech a d 
7. paid attention to meaning. 
Stern (1983) writes: 
Thus, in the early seventies, Rubm, the well-known Amencan sociolinguist, began 
to pursue the idea of investigating language learmng by studying the strategies 
of successful language learners. 
And on page 414, he writes: 
She (Rubin) suggests that the good language learner is (1) a willing and accurate 
guesser, (2) has a strong drive to communicate, (3) is often uninhibited about 
his weaknesses in the second language and ready to risk making mistakes, (4) 
is willing to attend to form, (5) practises, (6) monitors his speech and compares 
it to the native standard, and (7) attends to meaning in its socral context. 
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(W) Three TypeS Of Llstenlng 
Listening used to be regarded as a passive skill, but in fact listening 
is an active skill. Louis Alexander on April 26, 1981 stressed the impor-
tance of listening as an active skill rather than a passive skill, saying at 
a public lecture in Tokyo "Listening is an active skill. When we listen, 
we don' t simply listen. We listen and do something else simultaneously. 
For instance, we listen and take notes, we listen and interpret, we listen 
and report to someone, we listen and assimilate, we listen and do multiple 
,' choice questions, . . . . 
In giving listening comprehension practice in class, teachers must keep 
in mind that there are basically three types of listening and that these 
three types cannot be clearly singled out in our daily life. But in lan-
guage classes, teachers can give emphasis on one type of listening at a time. 
The three types of listening are 
1. Global Type Listening 
Global listening exercises are auned at helping students construct an overall sense, 
or grst, of a text. (Rost 1990) 
2. Selective Type Listening 
Selective-listening exercises are aimed at helping students derive specific informa-
tion from texts, even when the texts themselves are well beyond the students' 
current level of lingurstic and content knowledge. (Ibrd. ) and 
3. Micro Type Listening (Intensive Type Listening) 
Intensive listening exercises are aimed at focusrng learner attention on features of 
the language system once text meaning has been established to some extent. (Ibid.) 
When we listen to a news program, we do not worry about small details, 
but we only try to understand the news as a whole. When we listen to 
a public lecture on a general topic, we usually try to understand it as a 
- 222 -
Three Types of L*sten*ng 
whole rather than paying particular attention to small details. In other 
words, we simply try to understand the gist of the lecture. This type of 
listening for gist is the global type listening. 
In our daily life, the second type of listening is dominant. When we lis-
ten to the weather forecast, for instance, we only pay attention to the 
weather of a specific area for a specific time of day. Or when we listen 
to a flight announcement at an airport, we only listen to the information 
of the fllght that we are concerned about. In this type of listening, we on-
ly listen to the part we need information on. In other words,we listen 
The third type of listening is necessary when dictating a letter or ask-
ing for a telephone number. We listen to every word or every piece of 
information,because one single mistake can give us trouble. We mu*st lis-
ten very carefully to every detail. 
In listening comprehension practice, we need to give well-balanced 
practice in the three types of listening. It is true that selective type listen-
ing is the majority in our daily life, but we should not limit the practice 
to selective type only. 
( V ) EXpe rl m ent 
In the 1992 school year, I gave three types of listening practice to most 
classes, but to one class I always gave practice in selective listening only. 
At the end of the school year, I tested the listening comprehension ability 
of the students by giving questions that would test their listening in two 
types: Selective Type and Micro Type. The students who had practice only 
in selective type listening scored much lower than the students in the oth-
er classes. This may imply that in listening cornprehension practice, all 
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the three types of listening should be practiced. 
Another point we have to remember when giving a listening comprehen-
sion practice is the level of difficulty. If we give difficult tasks only,the 
enthusiasm of the students will die rather quickly. On the other hand, stu-
dents will come to look forward to listening practice once they understand 
that they can have sense of accomplishment by doing something easy and 
meaningful. 
The following is the conclusion I got after reading the comments the 
students wrote to me. I asked them to write their comments in Japanese 
and not to write their names in order to get honest comments. The com-
ments have made it clear that a good class of English should have the follow-
ing five factors: SMILE. ' 
S : Sense of accomplishment. Sensitivity of both the instructor and the 
students. Sensitivity to the tone, intonation, volume, etc. of the utter-
ance. Sensitivity to the situation, and sensitivity to grammar used in 
an utterance. Strategies of the students. 
M : Motivation or purpose of being in class. 
I : Interaction between the instructor and the students, and interaction 
among students themselves. International English. Many college 
graduates will be exposed to many varieties of English such as French 
English, Nigerian English, Indian English, Spanish English, Chinese 
English, Australian English, American English, British English, 
Canadian English, Japanese English, etc. 
L : Level of difficulty suitable to the students. 
E : Exposure to language. According to Mr. Yasuo Kitaoka, Vice Chairman 
of the Institute for International Business Communication, a meaning-
ful chunk of time in developing listening skills is 200 hours. He claims 
that only after spending 200 hours listening to English, we can expect 
- 224 -
Three Types of Lrstenmg 
distinct improvement in the listening ability of the students. 
In this way, SMILE is the key to making English classes active learning 
situations. 
(Vl) ConcIUSion 
We must encourage students to utilize all the available language sources. 
Our job as teachers of English is to become salespersons of English and 
sell the fun of learning English. 
As shown in Rubin' s study, Iearning strategies of the learners play an 
important part. Instructors must foster good learning strategies of the stu-
dents by giving activities that will facilitate good learning. 
The teaching of usage does not appear to guarantee a knowledge of use. 
The teaching of use, however, does seem to guarantee the learning of us-
age (Widdowson 1978) . Since speaking is the term for the manifestation 
of language as usage and talking refers to the realization of language as 
use in spoken interaction (Widdowson 1978) , it will follow that the instructor 
can help students learn to speak by talking to them in class in the target 
language. Krashen (1983) supports this idea by saying : 
Language is best taught when it is being used to transmit messages, not when it 
is explicitly taught for conscious learning. 
We must give our students ample exposure to authentic English in the 
form of listening comprehension practice, making sure that we give well-
balanced practice in the three types of listening practice : Global Type, 
Selective Type and Micro Type. By giving enough conrprehensible input 
(Krashen 1983) to the students, we can expect them to start using the 
language for communication. 
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